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For decades, teacher professional
development (CPD) has been built on
a flawed foundation. Compliance-
driven workshops, rigid career
ladders, and top-down training
sessions have failed to deliver
meaningful, lasting improvement in
teaching practice. Despite billions in
investment, teacher effectiveness
remains inconsistent, and student

achievement gaps persist.

The reason? We have been training
teachers the wrong way.

Professional learning cannot be an
event—it must be an ongoing,
embedded, and teacher-driven
process. The question is no longer
whether traditional CPD is failing,
but rather: Are we prepared to
dismantle it and replace it with

something better?
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This book is a call to action. It
dismantles ineffective systems of
teacher professional development
and replaces them with a research-
driven, inquiry-based alternative:
the Contemporary Teacher
Learning Model (CTLM). Rooted in
the principles of continuous
inquiry, collaborative reflection,
and evidence-informed practice,
CTLM is not just an incremental
improvement—it is a paradigm
shift.

Education cannot afford to wait
for change. The transformation of
teacher learning is not a luxury—it
Is a necessity. The future of our
schools depends on it. Are we
ready to move beyond compliance
and embrace a professional

learning model that truly works?
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The CPD Crisis:
Professional
Learning That
Fails to Deliver

In a packed school auditorium,
teachers sit silently, notebooks open,
eyes glazed over as an external
trainer delivers yet another
PowerPoint-heavy professional
development session. They listen

politely, take notes, and engage in
forced small-group discussions. At
the end of the day, they leave with
handouts and certificates of
completion—but very little else. By , , ,
_ , _ This scenario plays out in schools
the following week, the session will

. ' around the world, a ritual of
be a distant memory, and their

) _ , compliance rather than growth.
classroom practice will remain :

The professional development
unchanged. _

industry has turned teacher
learning into a box-ticking
exercise, where hours are logged
rather than impact measured.
School leaders and policymakers
demand evidence of CPD
participation, but they rarely ask
the most important question: Did

it actually make teachers better?
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For too long, professional development has been treated as a bureaucratic
formality rather than a transformative experience. Schools invest time,
money, and effort into CPD, yet the impact remains frustratingly low.
Teachers endure uninspiring workshops, sit through mandated training, and
complete hours of compliance-based learning—all in the name of professional

growth. Yet, little changes in the classroom.

Why CPD is Broken
1. One-Size-Fits-All Training

Traditional CPD assumes that all teachers need the same training, regardless
of their subject, experience, or student needs. This leads to irrelevant

sessions that fail to connect with real classroom challenges.

Imagine a physics teacher and a primary school literacy specialist attending
the same session on differentiation—their professional needs are vastly
different, yet CPD rarely acknowledges this.

2. The Workshop Syndrome

Workshops and one-off training days are the cornerstone of CPD, yet they
have little lasting impact. Research shows that knowledge gained in isolation,
without opportunities for application and feedback, is quickly forgotten.
Teachers leave sessions with new ideas but no structured way to integrate
them into practice.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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3. CPD as Compliance, Not Growth

In many school systems, CPD is measured in hours completed rather than
skills improved. Teachers are required to log a certain number of training
hours per year, but there is little accountability for whether these sessions
actually translate into better teaching.

As a result, CPD becomes a hoop to jump through rather than an opportunity

for meaningful development.

4. The Disconnect Between Training
and Teaching

External facilitators often deliver CPD sessions with little understanding of
the school’s unique context. Training materials are generic, filled with
educational buzzwords but lacking in practical strategies. Teachers return to
their classrooms with theory but no clear roadmap for application.

The Research is Clear: CPD is Failing
Teachers and Students

Education policymakers and school leaders often demand evidence-based
teaching, yet ironically, traditional CPD models fail to meet that standard
themselves. Research consistently shows that traditional CPD does not lead
to sustained changes in teaching practice or student outcomes.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth

Page 9



The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth

What the Data Says

e The Teaching and Learning International Survey (TALIS, OECD, 2019) found that
while 91% of teachers participated in CPD, fewer than 44% reported any significant
impact on their teaching practice.

e Guskey (2002) concluded that most short-term workshops do not lead to sustained
instructional improvement unless they are followed by structured, job-embedded
learning.

e Vescio, Ross, & Adams (2008) found that teachers in sustained professional
learning communities (PLCs) were significantly more likely to improve their

instructional practice than those in traditional CPD models.

If a school’s literacy programme had such poor outcomes, it would be
overhauled immediately. So why do we accept such low impact in
professional learning?

The Need for a Radical Shift

Traditional CPD is not fixable—it needs to be replaced. Education leaders
must abandon compliance-driven CPD and instead build embedded, teacher-
led learning cultures. The Contemporary Teacher Learning Model (CTLM)
provides an alternative that is:

v Sustained and job-embedded - Professional learning happens in context,
not in isolation.

v Inquiry-driven — Teachers engage in continuous cycles of questioning,
testing, and refining their practice.

v Collaborative — Teachers learn through structured coaching, mentoring,
and peer feedback.

v Data-informed - Professional growth is guided by real evidence, not
abstract theories.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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The next chapter will introduce CTLM as a transformational model, explaining
how it moves beyond the failures of traditional CPD to create a sustainable
professional learning ecosystem that actually works.
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Why Traditional
CPD Fdils to
Deliver

The failure of traditional CPD is not
due to a lack of effort or investment
but rather a fundamental
misunderstanding of how teachers
truly grow and develop. Instead of
passive, compliance-driven
workshops, what teachers need is a
structured, continuous, and job-
embedded model of professional
learning.

Enter the Contemporary Teacher
Learning Model (CTLM)—a research-
backed, transformative approach
designed to put teachers at the
centre of their own learning journeys.

CTLM is not just another CPD
framework—it is a complete shift in
professional learning. It
acknowledges that effective teaching
Is dynamic, ever-evolving, and
requires sustained, reflective
engagement.

This chapter explores why CPD has
failed and how CTLM provides a
sustainable alternative that
empowers teachers as active

learners, not passive participants.
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Why CPD Has Failed: The Missing
Elements

Effective professional learning is not an event—it is an ongoing, reflective,
and inquiry-driven process. The CTLM framework acknowledges what
traditional CPD has ignored:
1. Learning must be sustained and embedded in daily practice.
2. Collaboration is critical —teachers must learn together, not in isolation.
3. Reflection and feedback are essential—learning without structured reflection
leads to stagnation.

4. Teacher agency matters—when teachers drive their own learning, it leads to

deeper engagement and stronger outcomes.

Traditional CPD models assume that simply exposing teachers to new ideas in
a workshop setting will automatically result in improved teaching. This top-
down transmission model fails because it lacks the core principles of

effective learning: experimentation, iteration, and continuous refinement.

The Core Principles of CTLM

CTLM is built around four key principles, each designed to ensure that

professional learning is both meaningful and impactful.

1. Inquiry-Driven Learning: Teachers as
Researchers
At the heart of CTLM is the belief that teachers must be active researchers of

their own practice. Instead of receiving generic training, teachers engage in

structured inquiry cycles, where they:

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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v Identify a specific challenge in their teaching.

v Research possible solutions based on evidence and best practices.
v Implement small-scale interventions to test new strategies.

v Collect student data and feedback to measure impact.

v Reflect, refine, and share insights with colleagues.

By treating their classrooms as labs of continuous improvement, teachers
move beyond passive learning into evidence-based instructional refinement.

2. Embedded, Job-Embedded Learning:
Professional Growth in Context

CTLM ensures that professional learning is deeply connected to teachers’

daily practice. Instead of abstract, theoretical workshops, teachers engage in:

v Lesson studies — Collaborative lesson planning, observation, and
refinement cycles.

v Micro-experiments — Trying new strategies in small, manageable ways and
assessing their effectiveness.

v Reflective practice journals — Keeping track of what works and what
doesn’t in real-time.

v Student data analysis - Using classroom evidence to drive instructional

improvements.

Teachers learn while teaching, making learning immediately relevant and

actionable

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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3. Collaborative Professional Learning:
Harnessing Collective Expertise

CTLM thrives on peer collaboration. Unlike the isolated teacher model that
traditional CPD reinforces, CTLM fosters collective professional learning
through:

v Professional Learning Communities (PLCs) — Groups of teachers working
together to refine practice.

v Coaching and Mentoring — Structured, peer-supported professional
dialogue.

v Lesson Observations with Feedback — Observing each other’s classrooms,
followed by structured discussions.

v Cross-disciplinary Collaboration — Breaking subject silos to share strategies
and insights.

Schools that adopt CTLM build cultures of learning where expertise is shared
and teaching evolves dynamically.

4. Data-Informed Reflection: Using
Evidence to Drive Change

In traditional CPD, there is little to no follow-up or accountability. CTLM
changes that by embedding data-driven reflection cycles, ensuring that
professional learning is not just theoretical but measured and refined based

on real student outcomes.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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v Pre- and post-learning assessments — Measuring student progress to
determine effectiveness of strategies.

v Surveys and Feedback Loops — Gathering student and peer insights to
refine instructional approaches.

v Case Study Documentation — Teachers document their learning journey,

creating valuable school-wide professional knowledge.

Through continuous measurement and reflection, teachers see the direct
impact of their professional learning, increasing motivation and engagement.

CTLM in Action: Case Study Snapshots

Case Study 1: Teacher-Led Inquiry at St.
Edward’s Primary School

At St. Edward’s, a group of Year 5 teachers identified that their students
struggled with critical thinking in reading comprehension. Instead of
attending an external workshop, they engaged in a CTLM-driven inquiry cycle:

v Problem Identification: Teachers examined student assessments and
identified gaps.

v Research: They explored research-based strategies for improving critical
thinking.

v Implementation: Each teacher tested new questioning techniques in
lessons.

v Data Analysis: They reviewed student work to assess improvements.

v Refinement: Strategies were adapted based on results and shared with
colleagues.

Outcome? A 15% increase in reading comprehension scores in just one term.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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Case Study 2: Coaching and Mentoring
in a Secondary School

Al Yasat Private School, with low student engagement in STEM subjects
introduced peer coaching and mentoring through CTLM. Teachers were
paired to observe, provide feedback, and test engagement strategies. The

impact was transformational.

v Teachers felt supported, rather than evaluated.
v New strategies were implemented school-wide.
v Student participation in STEM classes increased by 20% within a year.

CTLM: The Future of Professional
Learning

CTLM is not just another model—it is the future of teacher learning. It
replaces compliance-driven CPD with a dynamic, research-based, and teacher-
led professional growth framework. Instead of treating professional learning
as an obligation, CTLM turns it into an opportunity for continuous

improvement and real impact.

The next chapter will challenge the long-held assumption that teaching is a
static skill. Is it ever possible for a teacher to be 'competent'—or should they
always be evolving? The myth of the ‘competent teacher’ is next.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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The Dangerous lllusion of Teacher
Mastery

There is a widely accepted belief in education that teachers, after several
years of experience, reach a level of competence—a point at which they are
fully developed, requiring only occasional refresher training. This belief is not
only misleading but detrimental to the progress of both teachers and
students.

Teaching is not a skill that can be mastered once and for all. It is a complex,
evolving practice shaped by advancements in educational research, changing
student needs, and shifts in societal expectations. Yet, many professional
development systems continue to operate under the assumption that
teachers, once trained, need little more than routine CPD sessions to

maintain their competence.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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This chapter dismantles the myth of the competent teacher, revealing why
lifelong learning, reflection, and adaptation must be embedded into every
educator’s career.

The Fixed Mindset vs. the Growth
Mindset in Teaching

Dr. Carol Dweck’s work on growth mindset is often applied to students, but it
is just as relevant for educators. Teachers who believe they have “arrived” at
competence are far less likely to experiment with new strategies, engage in
deep reflection, or seek out feedback.
¢ Fixed mindset teachers believe that effective teaching is an innate skill that, once
developed, remains relatively stable.

e Growth mindset teachers see their expertise as something that must be
continuously refined, tested, and adapted.

Why Fixed Mindset Thinking Hurts
Schools

Research shows that teachers who embrace continuous learning:

v Are more innovative, testing and refining their teaching approaches.

v Are more adaptable, adjusting to changes in curriculum and student needs.
v Have higher job satisfaction, as they feel a sense of ongoing growth and
progress.

v Improve student outcomes, as they constantly refine their ability to meet
diverse learning needs.

Yet, most professional development structures do not encourage this
mindset. Instead, they reinforce passive, compliance-driven participation in
CPD sessions that fail to engage teachers as active learners.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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How the Contemporary Teacher
Learning Model (CTLM) Breaks the
'‘Competence' Myth

CTLM is designed to challenge the notion of fixed competence, embedding
continuous professional inquiry into everyday practice.

1. Continuous Inquiry: Professional
Learning as an Ongoing Process

CTLM positions teachers as researchers of their own practice. Instead of
attending periodic training sessions, they engage in continuous inquiry
cycles, where they:

v Identify key instructional challenges in their classrooms.
v Research and experiment with new teaching strategies.
v Collect real-time student data to evaluate impact.

v Reflect, refine, and iterate on their teaching methods.

At St. Augustine’s Primary School, teachers implementing CTLM found that
regular, structured reflection led to more confident, adaptive instructional
decisions, resulting in higher student engagement and performance.

2. Adaptive Learning: Teaching for a
Changing World

The idea that teachers can reach a state of ‘competence’ assumes that

education remains static—but in reality, classrooms are constantly evolving.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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v Student needs change — No two cohorts are the same. Strategies that
worked last year may not work this year.

v Curriculum evolves — New policies, technologies, and pedagogical research
continuously reshape the learning landscape.

v Cognitive science progresses — Understanding of learning, memory, and

student engagement is constantly advancing.

A teacher who assumes they have ‘mastered’ their craft risks stagnation. The
best educators understand that competence is not a destination—it is a
continuous journey.

3. Coaching, Mentoring, and Feedback:
A System of Perpetual Growth

One of the greatest weaknesses of traditional CPD is the lack of structured
feedback loops. CTLM rejects the idea that seniority equates to expertise and
instead fosters a culture of continuous coaching and mentoring.

v Structured coaching cycles - Every teacher, regardless of experience,
participates in peer coaching and instructional mentoring.

v Ongoing feedback loops — Classroom observations are followed by
collaborative reflection, rather than one-off performance reviews.

v Professional Learning Communities (PLCs) — Teachers learn from each
other, sharing insights and refining their practice together.

At Al Yasat Private School, the introduction of a coaching-based CTLM model
led to a measurable rise in student achievement. Even highly experienced
teachers reported breakthroughs in their instructional effectiveness.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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Shifting the Narrative: Every Teacher is
a Learner

If education is to thrive, we must abandon the myth that teaching
competence is achieved—and instead embrace the truth that it is always
evolving.

CTLM is not just a new professional learning model—it is a mindset shift. It
recognises that:

v A ‘good’ teacher is not one who ‘knows it all’—but one who is always
learning.

v Experience does not equal expertise—continuous reflection and adaptation
do.

v Professional growth is not optional —it is essential for student success.

Next Chapter: Systemic Disruptionin
Teacher Development

The next chapter will address the need for systemic disruption in teacher
development—why the entire professional learning framework must be
restructured to prioritise sustained, embedded learning over compliance-
driven CPD.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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Why CPD Must Be Overhauled

If we acknowledge that traditional CPD has failed and that teaching is a
dynamic, ever-evolving profession, then the next logical step is to address the
systemic barriers that prevent meaningful professional learning. Schools are
not failing to develop their teachers due to lack of will—but because the
structures in place are fundamentally flawed.

This chapter explores why education systems must abandon outdated
professional development models and instead build sustainable, embedded
learning cultures that position teachers as continuous learners and reflective

practitioners.
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Barrier #1: The Compliance-Driven CPD
Culture

Professional learning has been institutionalised into a bureaucratic system,
where accumulating hours is prioritised over meaningful growth. In many
education systems, teachers are required to log a specific number of CPD
hours per year, regardless of whether that training has any impact on their
classroom practice. This compliance-based model leads to:

v Superficial engagement, as teachers attend sessions just to fulfil
requirements.

v Lack of real accountability, as CPD is measured in participation rather than
effectiveness.

v Wasted resources, as billions are spent on workshops that result in no
measurable improvement.

How CTLM Disrupts the Compliance
Culture

The Contemporary Teacher Learning Model moves away from hours-based
CPD tracking and instead establishes impact-driven professional learning.
CTLM ensures that:

v Teacher learning is measured by real outcomes, not just attendance
records.

v Time spent in professional learning is embedded in teaching, rather than
separated from it.

v Schools have the autonomy to design learning models that fit their unique
context.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth

Page 27



The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth

Barrier #2: The ‘One-Size-Fits-All’
Approach to Teacher Development

Education policymakers often assume that all teachers require the same
training—but this ignores the diversity of classroom experiences. A new
graduate teacher and a veteran educator require vastly different types of
professional learning. Yet, most CPD is still designed as mass-delivered
training that ignores:

v Subject-specific teaching challenges (e.g., a history teacher and a science
teacher face different pedagogical obstacles).

v Career stage differences (early-career teachers need support in classroom
management, while experienced teachers may need leadership training).

v The need for personalised learning journeys based on a teacher’s own
classroom data and inquiry.

How CTLM Personalises Professional
Learning

CTLM replaces one-size-fits-all CPD with personalised, inquiry-based learning
models, ensuring:

v Teachers identify their own learning needs, rather than receiving generic
training.

v Professional learning is guided by real student data, making it immediately
relevant.

v Mentorship and coaching structures support teachers in their individual
growth trajectories.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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Barrier #3: The Isolation of Teachers in
Professional Learning

For too long, professional learning has been treated as an individual
endeavor, with teachers expected to improve in isolation. This is a
fundamental flaw in CPD models, as research has shown that collaborative
learning leads to greater instructional improvement. The current system
fosters:

v Minimal peer-to-peer collaboration, reducing opportunities for shared
knowledge.

v Limited exposure to best practices, as teachers rarely get to observe their
colleagues.

v Alack of collective problem-solving, as teaching remains a largely solitary
profession.

How CTLM Fosters a Collaborative
Learning Culture

CTLM ensures that professional learning happens in structured, collaborative

environments, where:

v Professional Learning Communities (PLCs) drive continuous reflection and
shared learning.

v Teachers regularly observe and coach each other, engaging in real-time
instructional feedback.

v Lesson study models are embedded, allowing teams to refine teaching
strategies through observation and discussion.

Schools that have embraced collaborative, embedded professional learning
structures report higher teacher engagement, better student outcomes, and

stronger school cultures.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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Barrier #4: Lack of Leadership Focus on
Professional Learning

Many school leaders see professional learning as a side initiative, rather than
a core function of school improvement. Leaders often allocate resources to
CPD out of obligation rather than a strategic commitment to growth. This

results in:

v A disconnect between leadership and teaching improvement goals.

v CPD being delegated to external providers, rather than being designed as a
whole-school effort.

v Minimal follow-through, where training sessions happen but are not

embedded into daily practice.

How CTLM Repositions Leadership in
Teacher Development

CTLM ensures that school leaders play an active role in professional learning
by:

v Positioning instructional coaching as a leadership priority.

v Building school-wide systems of reflective practice.

v Creating time and space for sustained professional learning within the
school schedule.

When leaders champion embedded, inquiry-based learning, schools become

hubs of innovation, collaboration, and sustained improvement.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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The Future: A New Vision for Teacher
Development

A fundamental shift is required—one that sees professional learning as an
ongoing, teacher-led process rather than an isolated, top-down initiative. If
CTLM is fully embraced, schools can expect:

v More engaged teachers who feel ownership of their learning.

v Higher student achievement due to evidence-based instructional
refinement.

v A school culture that prioritises professional inquiry over passive training.

The next chapter will provide a practical roadmap for implementing CTLM at
scale, outlining clear steps for schools, leaders, and policymakers to
transition from outdated CPD to an embedded, sustainable learning model.

The time for disruption is now—but how do we make it happen?

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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From Theory to
Practice: Making CTLM
a Reality

Recognising the need for a shift in
professional learning is one thing—
implementing it effectively is another. Many
schools and education systems understand
that traditional CPD is failing but lack a clear
roadmap for change. Without a structured
plan, even the most ambitious reforms can
fall apart, leaving teachers stuck in outdated
professional learning cycles.

This chapter provides a step-by-step
blueprint for integrating CTLM into schools,
leadership frameworks, and education policy.
The goal is simple: to transition from
compliance-driven CPD to sustainable,
embedded professional learning.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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Step 1: Redefine Professional Learning
as a Core School Priority

Shift the Mindset from CPD to
Embedded Learning

The first step in implementing CTLM is a fundamental shift in perspective—
professional learning must no longer be viewed as an isolated, external event

but as an ongoing, internal school-wide priority. School leaders need to:

v Replace traditional CPD days with continuous, embedded professional
learning cycles.

v Establish a professional learning vision that prioritises inquiry,
collaboration, and reflection.

v Ensure all teachers understand their role as active participants in their own

development.

s® Action Plan: Schools should create a Professional Learning Manifesto that
articulates their commitment to teacher-led, data-informed professional

growth.

Step 2: Build an Organisational
Structure that Supports CTLM

Move Away from One-Off Workshops
and Create a Sustainable Model

One of the biggest reasons CPD fails is that it is disconnected from daily
teaching. To make CTLM successful, schools must embed learning within

existing structures:

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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v Establish Professional Learning Communities (PLCs): Small teams of
teachers collaborate to study, test, and refine instructional strategies.

v Create Dedicated Coaching and Mentoring Roles: Experienced educators
should support colleagues in structured coaching cycles.

v Integrate Professional Learning into the School Schedule: Schools must

allocate dedicated time within the timetable for inquiry-based learning.

s® Action Plan: Conduct a school-wide audit to determine how existing
meeting times and resources can be repurposed to support continuous
professional learning.

Step 3: Shift to an Inquiry-Driven
Learning Model

Make Teachers Active Researchersin
Their Own Classrooms

CTLM positions teachers as investigators of their own practice, using
structured inquiry cycles to drive improvement. Instead of sitting through
externally-led workshops, teachers should:

v Identify specific classroom challenges they want to address.

v Use student data to guide learning interventions and instructional
refinements.

v Test, analyse, and adjust new teaching strategies based on real-time
feedback.

v Share findings with peers to create a school-wide repository of best
practices.

s® Action Plan: Introduce teacher-led action research projects, where
teachers collaborate on investigating and improving specific instructional
techniques.

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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Step 4: Embed Collaborative Coaching
and Feedback Structures

Professional Learning Must Be a Shared
Endeavour

CTLM rejects the isolated teacher model in favour of structured, collaborative

professional learning. Schools should implement:

v Peer Observation and Coaching: Teachers observe, discuss, and refine each
other’s lessons.

v Structured Feedback Loops: Ongoing coaching conversations replace
traditional ‘performance management’ models.

v Interdisciplinary Collaboration: Teachers across subjects should exchange
insights and strategies.

s® Action Plan: Establish formal peer coaching partnerships where every
teacher is paired with a colleague for mutual learning and feedback.

Step 5: Integrate Data-Informed
Reflection and Accountability

Use Evidence to Guide and Improve
Teaching
CTLM embeds a culture of reflection that is grounded in data and student

outcomes. Instead of CPD sessions that exist in isolation, teachers should

engage in ongoing cycles of evaluation:

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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v Pre- and Post-Intervention Assessments: Teachers analyse student learning
before and after applying new strategies.

v Student Feedback Surveys: Regularly collect insights from students on
classroom engagement and effectiveness.

v Professional Learning Logs: Teachers document what works (and what

doesn’t), creating an evolving body of knowledge.

s® Action Plan: Schools should introduce data-driven reflection cycles, where
teachers review student learning impact on a termly basis.

Step 6: Align Policy and Leadership
Structures to Support CTLM

Transform Leadership from
Administrators to Learning Facilitators

For CTLM to succeed, school leaders must become active participants in
professional learning rather than just organisers of CPD events. This requires:

v A shift from ‘accountability culture’ to ‘growth culture’ in teacher
evaluations.

v Leadership training on instructional coaching rather than compliance-
driven supervision.

v A policy shift to recognise teacher-led learning as an official professional
development pathway.

s® Action Plan: Senior leaders should engage in coaching training to better
support teachers in meaningful professional growth.
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The Road Ahead: Making the Shift to
CTLM Sustainable

Shifting from traditional CPD to CTLM is not a quick fix—it is a cultural

transformation. To ensure long-term success, schools and policymakers must:

v Secure buy-in from teachers by co-designing professional learning models
with their input.

v Provide training and support for middle leaders to facilitate structured
coaching.

v Monitor and adjust the implementation of CTLM, ensuring it evolves based
on real-world needs.

The next chapter will serve as a final call to action, urging schools, education
leaders, and policymakers to embrace the future of teacher learning—before
it’s too late. The time for incremental change is over. The time for
transformation is now.
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The Urgency of
Change: Why We
Cannot Wait

Education stands at a crossroads. We can
either continue investing in ineffective,
compliance-driven CPD—a system that
has repeatedly failed to improve teacher
quality and student outcomes—or we can
commit to a new vision of professional

learning.

The Contemporary Teacher Learning
Model (CTLM) is not an incremental
improvement—it is a fundamental shift in
how educators grow, collaborate, and
refine their practice. The research is clear,
the strategies are proven, and the
implementation steps are within reach.

The only question left is: Will we take
action—or remain stuck in outdated
models that no longer serve teachers or
students?
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The Cost of Inaction: Why Schools Must
Act Now

£ Teachers are leaving the profession in record numbers due to lack of
meaningful professional support.

£ Student outcomes are stagnating because instructional improvement
efforts remain disconnected from real classroom needs.

£ Education policies continue to prioritise compliance-based CPD models
over research-backed, teacher-led learning.

The longer we delay real reform, the more we undermine both teacher
effectiveness and student success. The transformation of teacher learning is
not optional—it is a necessity. Schools that fail to adapt will continue to see
teacher disengagement, stagnant student progress, and declining educational
standards.

A Collective Responsibility: Who Must
Lead the Change?

Transforming professional learning is not the responsibility of a single
individual or institution. It requires action from every level of the education
ecosystem.

For School Leaders: Create a Culture of
Continuvous Growth

v Replace one-off CPD days with structured, ongoing professional learning
cycles.

v Build a professional learning culture rooted in coaching, inquiry, and
collaboration.

v Model lifelong learning—leaders must be learners too.
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® Immediate Action: Conduct a CTLM Readiness Audit to assess how well
your school supports embedded, teacher-led learning.

For Policymakers: Reform CPD
Standards and Funding Models

v End compliance-driven CPD mandates based on ‘hours completed’.

v Integrate teacher-led inquiry, coaching, and collaborative learning into
accreditation frameworks.

v Redirect professional learning budgets from ineffective workshops to
sustained, job-embedded learning structures.

® Immediate Action: Convene a policy review task force to assess the

effectiveness of existing CPD regulations.

For Teachers: Embrace the Role of the
Continuous Learner

v Take ownership of your professional growth—don’t wait for leadership to
change the system.

v Engage in action research to investigate and improve your practice.

v Collaborate with colleagues through peer feedback, coaching, and inquiry
cycles.

® Immediate Action: Start a professional inquiry project—identify one area
of practice to research and refine.

Imagine a school where:
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The Future of Teacher Learning: What
Schools Could Look Like

Every teacher is a researcher, continuously refining their practice based on
real-time data and evidence.

Professional learning is part of the daily routine, not an external,
disconnected event.

Collaboration is the norm, with teachers engaged in structured feedback,
coaching, and inquiry cycles.

Leaders prioritise instructional development, ensuring that professional
growth is as important as student learning.

Policymakers fund professional learning that works, eliminating the
wasted resources of ineffective CPD.

This is not a hypothetical vision. Schools that have embraced CTLM are
already seeing significant improvements in teacher effectiveness and student
outcomes.

The question is: Will more schools follow?

Final Thought: The Choice is Ours

The status quo is comfortable—but comfort is the enemy of progress.

® We know CPD is failing.
® We know what works.

® We know how to implement it.

Now, we must act.
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¢ For every school leader who introduces coaching and mentoring cycles, a
teacher grows.

¢ For every policymaker who reforms CPD regulations, an entire education
system improves.

¢ For every teacher who engages in inquiry-driven learning, a student’s

experience is transformed.

Education is not just about preparing students for the future—it is about
creating it.

The same must be true for teacher learning.

4’ The future of professional learning is here. The only question is: Will we

embrace it?

Final Action Steps

#® School Leaders: Develop a Professional Learning Transformation Plan
using CTLM principles.

#® System Leaders: Launch a CPD Reform Initiative to integrate inquiry-
driven learning.

#® Teachers: Commit to one new professional inquiry project this term.

The Future Starts Now

This is not the end of the conversation—it is the beginning of the movement.

Will you lead the change?

The Contemporary Teacher Learning Model (CTLM): A New Era of Professional Growth
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£ Get in touch to explore how we

Further Support

If The Contemporary Teacher

can collaborate in making CTLM a
reality for your educators. Let’s
Learning Model (CTLM) has sparked take the next step in empowering
your commitment to rethinking teachers, transforming learning,
professional learning in your school, and shaping the future of

but you need guidance in bringing it education—one professional

to life, I am here to help. With learning experience at a time.
extensive experience in transforming

teacher development, | can work with

you to implement CTLM in your

unique school context—ensuring

that professional learning is

embedded, impactful, and

sustainable.

Together, we can design a
customised roadmap that aligns with
your school’s goals, builds teacher
capacity, and drives real
improvements in classroom practice
and student outcomes. Whether it’s
coaching leadership teams,
establishing Professional Learning
Communities, or embedding inquiry-
driven growth cycles, | can support
you at every stage of the process.
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Jake specialises in helping school leaders
navigate change, whether through
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transforming teacher professional
learning, or fostering a culture of
continuous improvement. His approach is
practical, research-informed, and
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